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ABSTRACT 

This article aims to examine the role of emotional intelligence in the educational context 
by exploring how its five core dimensions—emotional self-awareness, emotional self-
regulation, empathy, social skills, and intrinsic motivation—contribute to students’ and 
teachers’ academic success, emotional well-being, and interpersonal effectiveness. This 
is a theoretical reflection based on a narrative literature review. It integrates key findings 
from recent and foundational studies in emotional intelligence applied to education, 
offering a comprehensive understanding of how emotional competencies support 
learning and adaptation in increasingly complex and technology-driven school 
environments. The reviewed literature suggests that the structured integration of 
emotional intelligence into the school curriculum enhances academic performance, 
fosters self-regulation and resilience, and promotes more collaborative and inclusive 
learning environments. Teachers also benefit by developing stronger emotional 
competencies that help them manage classrooms more effectively and respond more 
sensitively to students’ needs. This article offers a multidimensional approach to 
emotional intelligence in education, emphasising its relevance in preparing students and 
educators for the demands of the 21st century. By highlighting the connection between 
emotional competencies and school success, the paper contributes to current 
discussions on how education systems can support the holistic development of learners 
and teaching professionals alike. 

Keywords: emotional intelligence; emotional self-awareness; emotional self-regulation; 
empathy; social skills; intrinsic motivation 

INTRODUCTION 
Emotional intelligence (EI) has assumed a central role in the educational context, going beyond academic 
development and encompassing essential abilities for the recognition, understanding, and management of 
emotions. By strengthening these abilities, students and teachers benefit from a more balanced school 
environment, which fosters emotional well-being, positive social interaction, and academic performance 
(Valente et al., 2024). In a scenario characterised by rapid technological and social transformations, the need 
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to develop emotional competencies has become even more evident. The constant digital evolution, unlimited 
access to information, and changes in communication dynamics require students to acquire not only technical 
knowledge but also emotional and social abilities that enable them to deal with emerging challenges (Romeira 
et al., 2022). In this context, EI is essential to promote students’ adaptation to new forms of learning and 
interaction, preparing them for an increasingly complex and dynamic world. 

The integration of EI in schools is not only a response to the new demands of the 21st century but a fundamental 
strategy for shaping critical, participative, and resilient citizens. According to Lourenço et al. (2024), the 
development of EI in the school environment contributes significantly to the construction of more cohesive 
societies, reinforcing the role of education in preparing emotionally balanced and socially responsible 
individuals. Furthermore, EI is a determining factor in creating healthy and productive school environments, 
where students and teachers feel emotionally safe and prepared to face daily challenges (Valente et al., 2022). 

Technological innovation is profoundly transforming education, making it essential for both students and 
teachers to develop a solid emotional awareness. This ability allows them to adapt to new forms of 
communication, interaction, and collaboration, promoting more effective teaching and more meaningful 
learning (Gutiérrez, 2024). 

In this sense, EI is not only a support for academic growth but also an essential pillar for personal and relational 
development. The ability to manage emotions, understand others, and maintain motivation in the face of 
adversity are essential competencies in an era of constant change (Valente et al., 2022). For a structured 
analysis of EI in the educational context, this article adopts an approach based on a literature review, exploring 
five major fundamental dimensions: emotional self-awareness, emotional self-regulation, empathy, social 
competencies, and intrinsic motivation. These dimensions are grounded in consolidated theoretical models 
(Bar-On, 1997; Goleman, 1995), which offer a coherent framework for understanding and promoting EI in 
schools. 

The appreciation of EI in the school curriculum has shown significant impacts, not only on academic success 
but also in promoting students’ emotional resilience and social well-being (Malinauskas & Malinauskienė, 
2020; Wang, 2024; Yefanova & Vigandt, 2024). Thus, by strategically integrating EI into educational practices, 
students are prepared not only for academic and technological challenges but also for building a more 
balanced and collaborative future. 

The definition and operationalisation of EI and the five essential dimensions are presented below, analysing 
how they can be applied and promoted in the school context. Through this approach, the aim is to highlight the 
importance of EI in the integral development of students, preparing them for the social and technological 
challenges of the 21st century and contributing to a more inclusive educational system adapted to the 
demands of the contemporary world. 

Regarding the research gap and its justification, although meta-analyses exist on the general effects of EI in 
education, there are no structured syntheses that specifically apply Goleman’s five dimensions to 21st-century 
classrooms facing digital overload, hybrid learning, and holistic development demands. This narrative review 
fills this gap by translating consolidated EI theory into practical pedagogical strategies for teachers and 
curriculum design, bridging academic research with immediate classroom practice. 

Concerning the methodological approach and justification for the narrative review, a narrative literature review 
was selected as the most appropriate methodology for integrating and reinterpreting existing studies from a 
practical and multidimensional perspective, translating consolidated theoretical models (Goleman, 1995) into 
concrete pedagogical recommendations for educators. Unlike systematic reviews, which prioritize exhaustive 
enumeration, the narrative approach privileges interpretive synthesis and contextualized application to current 
teaching practice. 
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The literature was intentionally selected based on theoretical relevance and practical application, prioritizing: 
(1) foundational studies (Goleman 1995, Bar-On 1997, Mayer & Salovey, 1997); (2) recent investigations (2019-
2025) on EI applied to education; (3) peer-reviewed sources from databases such as Scopus, Web of Science, 
and ERIC. The scope encompasses 50+ references representative of conceptual evolution and recent 
empirical evidence, privileging quality and pertinence over numerical exhaustion. 

EMOTIONAL INTELLIGENCE: FUNDAMENTAL MODELS AND THEORIES 
Over the past thirty years, EI has been recognised as a central concept in Psychology and Education, 
contributing significantly to personal and academic development. Conceived as the ability to perceive, 
understand, regulate, and use emotions effectively, both in the individual and social context (Mayer & Salovey, 
1995, 1997), EI can be approached from various theoretical perspectives. This section integrates the main 
theoretical models of EI, highlighting the contributions of the authors Goleman (1995) and Bar-On (1997), who, 
by emphasising different aspects, complement each other to offer a comprehensive understanding of the 
construct. Although the discussion is oriented towards the practical application of Goleman’s model, other 
theoretical models will also be referenced to enrich the theoretical foundation. 

Goleman’s model (1995) emphasises the importance of emotional competencies in professional performance 
and leadership, stressing that such skills are crucial for effective communication and the building of positive 
interpersonal relationships, with clear implications for the school environment. The model of Mayer and 
Salovey (1997) defines EI as a set of interrelated abilities: accurately perceiving and expressing emotions, using 
emotions to support thinking, understanding emotional patterns, and managing emotions for personal growth. 
These abilities develop hierarchically, from perception to the intentional regulation of emotions. In turn, Bar-
On’s model (1997) adopts a holistic approach, integrating intrapersonal and interpersonal competencies and 
considering factors that influence emotional health and psychosocial balance. In this way, the integrated 
understanding of these models provides a robust theoretical basis for analyzing EI, underscoring its 
importance for the integral development of individuals. In the subsequent sections, the discussion on the five 
essential dimensions of EI (emotional self-awareness, emotional self-regulation, empathy, social 
competencies, and intrinsic motivation) will be deepened, with special emphasis on their implementation in 
schools. 

The Relevance of Emotional Intelligence in the Educational Context 
EI proves to be crucial in the school environment, directly influencing students’ academic success and well-
being. Studies indicate that individuals with high levels of EI show better mental health, higher self-esteem, 
and more positive interpersonal relationships (Karimi et al., 2021; Leite et al., 2019; Mérida-López & Extremera, 
2020). In the school environment, EI contributes to the construction of more effective pedagogical 
relationships, greater motivation to learn, and a greater capacity to adapt to the challenges of the 
contemporary world, especially concerning rapid technological and social changes (Imjai et al., 2024; Khan et 
al., 2021; Low & Van Ryzin, 2024). 

In higher education, EI is considered a key factor for academic development, stimulating self-efficacy, stress 
management, and performance in complex learning environments (Ghazali et al., 2024; Ogurlu, 2021; Torres-
Hernandez, 2025). Additionally, EI influences leadership and professional performance, preparing students for 
the challenges of the labour market (Gómez-Leal et al., 2022; Veiga et al., 2024). 

Emotional Intelligence and Its Dimensions in the Educational Context 
EI comprises several essential dimensions that impact the emotional and social development of individuals, 
especially in the school context. Although a detailed analysis of these dimensions will be presented in the 
following sections, it is important to highlight their general relevance (Goleman et al., 2011). Emotional self-
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awareness allows individuals to recognise and understand their own emotions, while emotional self-regulation 
facilitates the control and effective management of emotions, contributing to more balanced decisions. 
Empathy promotes the ability to understand and respond appropriately to others' emotions, fostering 
harmonious interpersonal relationships. Social competencies involve establishing and maintaining healthy 
collaborative relationships, and intrinsic motivation drives commitment and persistence even when facing 
challenges. 

The integration of these dimensions into pedagogical practice has the potential to transform the school 
environment, making it healthier, more resilient, and better adapted to the demands of the contemporary world 
(Silva et al., 2021). This approach not only supports academic development but also contributes to the integral 
formation of students, preparing them for the social and emotional challenges of the 21st century. 

THE DIMENSIONS OF EI AND THEIR IMPACT IN THE EDUCATIONAL 
CONTEXT 

Emotional Self-Awareness 
Emotional self-awareness is a foundational competence in psychology, referring to the ability to recognise, 
understand, and manage one’s own emotions. It forms one of the key pillars of EI, which encompasses skills 
such as emotional regulation, empathy, expression, and interpersonal understanding (Mayer et al., 2008). 
Developing emotional self-awareness equips individuals to respond more effectively to complex emotional 
situations, fostering psychological balance and more meaningful social interactions. 

According to Seibert et al. (2023), emotional self-awareness goes beyond recognising feelings—it involves 
managing them constructively and aligning emotional responses with context. Pires et al. (2018) emphasise 
that emotions are integrated bodily responses, and that accepting and understanding them is vital for effective 
regulation. Research by Menezes et al. (2022) also links strong emotional self-awareness to improved mental 
health, showing that individuals with this skill cope better with stress and anxiety. 

In social and professional settings, emotional self-awareness enhances communication and empathy. 
Individuals who understand their own emotions are often better at recognising and appropriately responding 
to the emotions of others, which fosters cooperation and trust (Igbokwe et al., 2023). In organisational 
contexts, this competence supports effective leadership and team dynamics, contributing to a more balanced 
and productive environment (Macêdo & Silva, 2022; Grunberg et al., 2020). 

This skill can be developed through structured interventions such as mindfulness training and social-
emotional learning programmes. These strategies promote awareness, emotional acceptance, and mental 
clarity—skills shown to support both personal well-being and relational effectiveness (Menezes et al., 2022). 

In today’s digital learning environments, emotional self-awareness is increasingly relevant. With the rapid 
expansion of access to information through academic platforms, social media, and online tools, students and 
educators face new cognitive and emotional challenges. Costa Júnior et al. (2024) highlight the importance of 
information management skills to avoid overload and distraction. Emotional self-awareness plays a role here 
by helping individuals recognise early signs of stress and regulate their reactions accordingly. 

Duarte and Ventura (2023) argue that information literacy should include emotional competencies, enabling 
students to assess content critically while managing emotions like anxiety or uncertainty. Manara and Fonseca 
(2023), drawing on the Dual Processing Model, further suggest that emotional regulation enhances deliberate 
decision-making in the face of information disorder and digital misinformation. 
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Moreover, artificial intelligence (AI) offers promising tools for navigating digital content, but its ethical use 
depends on human judgment. Chen et al. (2020) stress the importance of integrating emotional competencies 
with technical skills to ensure responsible interaction with AI-powered systems. 

In summary, emotional self-awareness supports psychological resilience, enhances interpersonal 
relationships, and contributes to more effective learning environments. Students who understand and reflect 
on their emotions demonstrate greater adaptability in academic and social contexts (Mayer & Salovey, 1997). 
Teachers with strong emotional insight are also better equipped to maintain composure and foster supportive 
classroom climates (Goleman, 1995). 

Looking ahead, emotional self-awareness serves as a gateway to broader emotional competencies. Emotional 
self-regulation, the ability to modulate emotional responses intentionally, is one such dimension. Alongside 
empathy, social skills, and intrinsic motivation, it forms a vital set of abilities that promote academic success 
and emotional well-being (Mayer et al., 2011; Goleman, 1995). In the next section, we explore emotional self-
regulation as a key complement to self-awareness in the development of Emotional Intelligence (Bar-On, 
2006). 

Emotional Self-Regulation 
Emotional self-regulation refers to the capacity to consciously manage one’s emotions, control impulsive 
reactions, and adjust behaviour to cope effectively with daily challenges. This dynamic process requires 
deliberate effort, particularly in stressful or frustrating situations (Santana & Gondim, 2016). In educational 
settings, emotional self-regulation is vital for both students’ emotional well-being and academic success 
(Soares & Conceição, 2023; Torres-Hernandez, 2025). 

Students who develop this competence tend to be more resilient and capable of maintaining focus and 
motivation despite difficulties. According to Pinto et al. (2022), self-regulation supports a more productive 
learning environment and helps reduce emotional issues such as anxiety and depression (Baptista et al., 2021; 
Silva et al., 2021). Beyond individual benefits, it also strengthens relationships by promoting emotional balance 
and reducing conflict. 

In an era of constant digital interaction and information overload, emotional self-regulation becomes 
increasingly relevant. The challenges posed by technology-mediated learning can provoke stress and 
frustration, requiring individuals to manage their emotions effectively (Costa Júnior et al., 2024). Those with 
strong self-regulation skills are better prepared to maintain emotional stability and cognitive focus in 
demanding academic or professional contexts. 

This competence begins to develop early, shaped by interactions with caregivers, teachers, and peers (Sales & 
Alvarenga, 2021). The school plays a critical role by offering supportive environments where students can learn 
to identify and manage their emotions safely. Positive school relationships are closely linked to improved 
emotional health and academic performance (Alcantara et al., 2019). 

Teachers have a key influence in modelling emotional self-regulation. By demonstrating emotional balance and 
fostering trust, they encourage students to adopt similar behaviours (Magalhães et al., 2018). For this to be 
effective, educators need ongoing professional development focused on emotional education strategies 
(Vieira et al., 2025). 

Research confirms that emotional self-regulation supports learning by enhancing focus, resilience, and 
autonomy (Mendes et al., 2023). The ability to manage negative emotions reduces procrastination and fosters 
motivation. It also enhances teamwork and adaptability, both essential in collaborative learning environments 
(Silva et al., 2021). 
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Beyond its role in mental health, self-regulation is a pedagogical asset. Programmes that incorporate 
emotional education have been shown to improve school climate and learning outcomes (Pinto et al., 2022). 
Recognising and understanding emotions allows students to better evaluate their own behaviour and 
performance (Reppold, 2021). 

The connection between emotional self-regulation and metacognitive strategies is well documented. Fabri et 
al. (2022) note that students who manage their emotions are more capable of planning, monitoring, and 
adjusting their learning processes. This leads to improved academic outcomes and greater adaptability under 
pressure (Torres-Hernandez, 2025). The overall school climate also benefits from the development of 
emotional competencies (Alcantara et al., 2019; Mendes et al., 2023). 

Effective strategies such as cognitive reappraisal can transform how students interpret stressful situations, 
reducing negative emotions and increasing their sense of agency (Fortes et al., 2022; Soares & Conceição, 
2023). As such, emotional education should be embedded across the curriculum, not confined to isolated 
lessons (Pinto et al., 2022). 

Continued teacher training and the integration of structured emotional learning programmes are crucial to 
ensure all students acquire these skills throughout their academic journey (Mendes et al., 2023; Vieira et al., 
2025). Strengthening emotional self-regulation benefits not only individual students but also the school 
environment, fostering a culture of well-being and engagement. Ultimately, students who develop robust self-
regulation skills are better equipped to handle academic and social pressures. Similarly, emotionally balanced 
teachers are more resilient, less prone to burnout, and capable of nurturing healthier relationships with their 
students. 

Emotional self-regulation is thus essential for educational and personal success. It enhances emotional 
resilience, supports interpersonal functioning, and mitigates the negative effects of stress and anxiety (Torres-
Hernandez, 2025). Its integration into teaching practices transforms schools into environments conducive to 
holistic development. 

However, emotional balance alone is not enough to ensure positive social dynamics. To create a respectful and 
inclusive school community, empathy—understanding and sharing others’ emotional experiences—is equally 
vital (Alcantara et al., 2019; Magalhães et al., 2018). The next section explores the role of empathy in education 
and its importance in fostering cooperation and meaningful relationships (Sales & Alvarenga, 2021). 

Empathy 
Empathy is the ability to put oneself in another’s place, understanding their emotions, perspectives, and needs 
(Uehara et al., 2024). In education, this competence is essential for promoting collaborative and inclusive 
environments and strengthening the bonds between students and teachers. In an increasingly digitalised 
world, where interactions often lack personal connection, empathy helps ensure that respect for diverse 
perspectives and cultural contexts remains a core value (Gutiérrez, 2024). 

For students, empathy encourages harmonious coexistence by reducing conflicts and fostering positive 
interpersonal relationships. For teachers, it supports the development of student-centred pedagogical 
practices that are more responsive and inclusive (Lourenço et al., 2024). 

Empathy comprises two complementary dimensions: affective empathy, which allows one to share others’ 
emotions, and cognitive empathy, which enables understanding of different viewpoints (Roza & Guimarães, 
2021). Together, these elements contribute to emotionally balanced and meaningful interactions both within 
and beyond the classroom. 
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Research suggests that empathy is closely linked to academic achievement, as students who cultivate this 
competence tend to communicate more effectively and collaborate better in group settings (Rodríguez & 
Jiménez, 2022). A school climate that encourages empathy helps students feel respected and valued, 
increasing their motivation and engagement in learning activities. 

Furthermore, empathy plays a central role in emotional regulation and resilience. As a key component of 
Emotional Intelligence, it enhances individuals' ability to adapt to adversity and manage stress constructively 
(Ramirez & Alvarez, 2023; Torres-Hernandez, 2025). In this way, empathy contributes not only to social harmony 
but also to the psychological well-being of students. 

Its relevance is particularly evident in conflict resolution. Empathy allows both students and teachers to 
consider different perspectives, facilitating the resolution of disagreements through open, respectful dialogue 
(Gonçalves & Cardim, 2019). Within the framework of Emotional Intelligence, empathy becomes a strategic 
tool for promoting constructive mediation and mutual understanding. 

In leadership roles, empathy significantly enhances effectiveness. Leaders who demonstrate empathy foster 
motivation and trust, creating environments where all individuals feel heard and valued (Lima et al., 2023). In 
schools, empathetic teachers and principals build stronger relationships with students, contributing to a more 
inclusive and supportive learning space. 

Encouraging the development of empathy from an early age is fundamental to the social growth of children and 
adolescents. Studies show that empathetic individuals tend to build stronger emotional and social skills, 
leading to healthier relationships and higher self-esteem (Nonato et al., 2023; Romeira et al., 2022). A positive 
self-image and greater satisfaction with life are consistently associated with empathetic behaviour (Rodríguez 
& Jiménez, 2022). 

In summary, empathy is a cornerstone of Emotional Intelligence, profoundly shaping interpersonal 
relationships, academic engagement, and mental health (Gutiérrez, 2024). Integrating empathy-focused 
practices into educational settings is crucial to fostering respectful and cooperative learning environments. 

However, for empathy to achieve its full impact, it must be supported by another critical competence: social 
skills. The following section explores the role of social skills in education, highlighting how they enhance 
communication, cooperation, and effective interaction between students and teachers. 

Social Skills 
Social skills are the ability to interact effectively with others through clear communication, positive 
collaboration, and constructive conflict resolution (Cruz & Rodrigues, 2024). In the educational environment, 
these skills are increasingly valued, as they contribute to the academic and personal success of students. 
Knowing how to manage emotions, establish healthy relationships, demonstrate empathy, and make 
responsible decisions are essential life skills (Durlak et al., 2011). 

In the school context, social skills are fundamental to creating a positive and inclusive learning environment. 
Mahoney et al. (2021) highlight that abilities such as empathy, effective communication, cooperation, and 
conflict management are crucial for building healthy interpersonal relationships and promoting respect and 
collaboration between students and teachers. Furthermore, recent studies underline that the development of 
these skills in school curricula has a significant impact on academic performance and preparation for the 
labour market (Cordeiro et al., 2024; Gonçalves & Resende, 2024). 

Students’ emotional growth is directly linked to their social skills. When they can understand and appropriately 
respond to others’ emotions, they become more empathetic and develop healthier relationships. In the school 
environment, this results in a more harmonious and productive classroom climate (Alcantara et al., 2019). 
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Additionally, these skills prepare them for life in society, where knowing how to work in a team and 
communicate effectively is essential. 

In the current context, marked by the increase in digital interactions, the need to develop social skills is even 
greater. Communication through technological platforms requires new forms of cooperation, making it 
fundamental to know how to express ideas, interpret emotions, and work in teams, even in virtual environments 
(Romeira et al., 2022). 

Students who develop these skills are better able to work in groups and resolve conflicts more constructively. 
Similarly, teachers with strong social skills can manage the classroom more effectively, creating a more 
collaborative and stimulating learning environment. 

Soares et al. (2019) state that social skills and emotional development are closely linked. Empathy and 
assertiveness, for example, are essential for teamwork and building trustful relationships among students. 
When students develop these abilities, they are able to resolve conflicts peacefully and strengthen their sense 
of belonging to the school community. 

Moreover, emotional regulation, an integral part of social skills, is associated with better academic 
performance. Students who know how to manage stress and frustration find it easier to stay focused and face 
challenges in a balanced way (Justo & Andretta, 2020). Thus, investing in the development of social skills 
benefits not only interpersonal relationships but also learning capacity and educational success. Studies such 
as those by Soares et al. (2024) and Durlak et al. (2011) confirm that participation in socioemotional learning 
programmes significantly enhances students’ academic achievement, motivation, and engagement, 
reinforcing the relevance of integrating these skills into school curricula. 

It should be noted that teachers play a fundamental role in the development of students’ social skills. By 
modelling behaviours such as empathy, active listening, and peaceful conflict resolution, they become positive 
role models (Gutiérrez, 2024). Furthermore, creating an inclusive classroom environment, where respect for 
cultural and individual differences exists, is essential for stimulating these skills. Araújo et al. (2023) suggest 
that strategies such as debates, interdisciplinary projects, and group dynamics are effective in developing 
students’ communication, cooperation, and critical thinking. Activities that encourage social interaction 
promote a greater sense of community and help students develop essential skills for the future. 

In an increasingly diverse educational environment, social skills are fundamental to promoting inclusion. 
Students need to learn to accept and value different perspectives, creating a more respectful and supportive 
school environment. For students with special educational needs, for example, the empathy and support of 
peers are essential factors for successful integration (Martins, 2024). 

Teachers, in turn, must develop their own social skills to effectively manage diversity in the classroom. Clear 
communication and active listening are essential tools for identifying students’ needs and adapting teaching 
practices in an inclusive manner. Thus, both teachers and students benefit from the development of these 
skills, promoting a more welcoming and equitable school environment. 

Despite the widespread recognition of the importance of social skills, their integration into the school 
curriculum still faces challenges in many educational contexts (Cordeiro et al., 2024). However, Social and 
Emotional Learning (SEL) programmes have shown very positive results in promoting students’ social and 
emotional development (Cruz & Rodrigues, 2024). The inclusion of these skills in education represents a more 
comprehensive approach, which goes beyond the mere transmission of academic content and values 
students’ holistic growth (Gonçalves & Resende, 2024). Preparing students for an increasingly interconnected 
and demanding world inevitably involves strengthening their social skills. 
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For Cruz and Rodrigues (2024), social skills play an essential role in the holistic development of students, 
influencing how they interact, communicate, and resolve conflicts. In addition to facilitating healthy 
interpersonal relationships, these skills promote a more collaborative and inclusive school environment 
(Mahoney et al., 2021). According to Durlak et al. (2011), research shows that students with strong social skills 
demonstrate better academic performance and greater emotional well-being, reinforcing the need to integrate 
these learnings into school curricula. 

Teachers, in turn, have a crucial role in the development of these skills, both through modelling positive 
behaviours and through the creation of dynamics that encourage empathy, active listening, and teamwork 
(Araújo et al., 2023). However, despite the recognition of their importance, the effective inclusion of social skills 
in education faces challenges, requiring a structured and continuous approach (Cordeiro et al., 2024; 
Gonçalves & Resende, 2024). 

The concept of intrinsic motivation, one of the most relevant factors for engagement and academic success, 
will be analysed next. According to Deci and Ryan (2000), intrinsic motivation arises when students feel 
naturally interested and engaged in learning, without the need for external rewards. Understanding the 
mechanisms that stimulate this form of motivation is essential for creating more effective and inspiring 
pedagogical strategies (Gomes & Maranhão, 2020). We will explore how EI can enhance intrinsic motivation 
and how teachers can encourage this dynamic in their teaching practices. 

Intrinsic Motivation 
Intrinsic motivation refers to the internal desire to achieve goals, overcome challenges, and pursue personal 
growth. In education, it plays a crucial role in fostering student learning and emotional well-being, positively 
influencing academic performance (Lourenço & Paiva, 2022). Students with high intrinsic motivation tend to 
persist through difficulties, develop healthier study habits, and show greater autonomy (Neves & Boruchovitch, 
2004). 

The positive relationship between intrinsic motivation and school performance is widely supported. Martinelli 
(2014) notes that intrinsically motivated students consistently outperform those driven primarily by external 
rewards. In addition, intrinsic motivation is closely linked to psychological well-being and self-esteem, which 
also enhance academic results (Honório et al., 2020; Silva & Mettrau, 2010). A longitudinal study by Sobral 
(2009) confirmed that intrinsic motivation promotes genuine interest in learning and greater dedication to 
academic activities. 

According to Deci and Ryan’s self-determination theory (2000), intrinsic motivation emerges spontaneously 
when students feel autonomous, competent, and connected to others (Miranda, 2020). This internal drive 
enhances engagement, facilitates information retention, and makes learning more meaningful (Anjos et al., 
2020). 

Neves and Boruchovitch (2004) emphasise autonomy as a central factor in sustaining intrinsic motivation, even 
in systems with automatic progression. Souza et al. (2019) also found that adolescents in secondary education 
are more motivated when they have greater control over their learning. 

Self-regulated learning is another important component. Internally motivated students are more likely to plan, 
monitor, and evaluate their academic activities, leading to more independent and meaningful learning (Prates 
& Joly, 2021). 

However, several factors can affect intrinsic motivation, including the school environment and teaching 
strategies. Eccheli (2008) points out that demotivation is often linked to pedagogical methods that fail to 
promote meaningful learning. Educators must therefore adopt approaches that foster curiosity and interest 
(Anjos et al., 2020). Miranda and Morais (2019) argue that creative teachers are more motivated themselves, 
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which can, in turn, encourage motivation in their students. In remote learning contexts, for instance, Porto et 
al. (2023) observed higher intrinsic motivation among girls, highlighting the need for inclusive and engaging 
pedagogical strategies. 

Beyond academics, intrinsic motivation also contributes to life satisfaction and social engagement. Honório 
et al. (2020) emphasise its connection to psychological well-being. In physical education, too, it influences 
students’ willingness to adopt healthy habits (Costa & Carvalho, 2023). 

Despite its benefits, studies reveal a decline in intrinsic motivation over time, especially in later school years, 
potentially affecting academic satisfaction and performance (Martinelli, 2014). Encouraging autonomy, 
challenge, and curiosity from an early age is vital to maintaining this motivation (Costa & Boruchovitch, 2010; 
Rufini et al., 2011). 

While extrinsic motivation has its place, it is intrinsic motivation that sustains long-term engagement and 
deeper learning (Pansera et al., 2016). Promoting it should therefore be a strategic priority in educational 
planning. In conclusion, intrinsic motivation is a key element in education, enhancing academic outcomes, 
personal satisfaction, and student well-being. Schools that cultivate environments valuing autonomy, 
curiosity, and meaningful engagement help students become more autonomous learners and well-rounded 
individuals prepared for a fulfilling life. 

CONCLUSIONS 
This theoretical reflection section is justified by the growing importance of EI in the educational context, an 
area that has been increasingly highlighted in academic research. As a narrative review, this synthesis relies on 
author-guided selection rather than an exhaustive systematic search, potentially missing relevant studies 
outside major databases. The reviewed empirical findings, while peer-reviewed, vary in methodological rigor 
and cultural contexts, limiting generalizability. Based on these limitations, it is recommended: (1) systematic 
reviews exploring non-English databases; (2) longitudinal empirical studies across diverse cultural contexts; 
(3) quasi-experimental interventions testing Goleman's five dimensions in real classroom settings. 

Several studies underline the need to continue research on the subject, pointing to the relevance of 
understanding and developing emotional competencies in the school and professional environment (Igbokwe 
et al., 2023; Leite et al., 2019; Romeira et al., 2022; Valente et al., 2022). For their part, Vieira-Santos et al. 
(2018) also suggest that future investigations could explore a greater number of databases, contributing to a 
broader mapping of the area and to a historical development of EI, which would enable a deeper understanding 
of its evolution and impact over time. 

The reflections in this section may open doors to new critical perspectives, especially from the teachers’ point 
of view, allowing the expansion of knowledge and the adaptation of academics to the demands of the labour 
market, professional activities, and interpersonal relationships. As highlighted by Valente et al. (2024), it is 
crucial to provide early interventions that help stimulate and build individuals’ emotional skills, as they are 
fundamental to academic performance and general well-being. 

Moreover, the study of EI, particularly regarding individual behaviour, continues to be of great importance. 
Studies indicate that, both in the academic and business contexts, individuals’ emotional characteristics are 
gaining increasing prominence (Araújo et al., 2023; Gómez-Leal et al., 2022; Soares et al., 2019). This is 
reflected, for example, in the constant pressure that university students face due to professional demands, 
which has a direct impact on their motivation and commitment. 

The five major EI dimensions under analysis (Goleman et al., 2011): Emotional Self-Awareness, Emotional Self-
Regulation, Empathy, Social Skills, and Intrinsic Motivation are fundamental for the development of EI in school 
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environments. They form the basis for building competencies that promote learning and healthy coexistence 
in schools and, when addressed in an integrated way, can significantly improve academic performance, 
emotion management capacity, and the construction of more positive interpersonal relationships. 

Finally, the conclusions of this section reinforce the need to continue exploring and promoting EI at all levels 
of education. Developing EI is not only a matter of improving academic performance, but also of preparing 
students for the emotional and social challenges of life, both now and in the future. Thus, the inclusion of EI in 
educational practices should be seen as a priority, ensuring that students acquire the emotional competencies 
necessary to become more resilient, empathetic, and motivated individuals. 
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